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5: CASL Training, Cohort 3 at LESA 

7: ICT Regional Meeting 

 8:30am-3:30pm at LESA 

8: 4th Grade LA at Round 

 9:00am-3:30pm 

11: 4th Grade LA at Creekside 

 9:00am-3:30pm 

14: Curriculum Ad Staff 

 9:30-11:30am in the PDC 

21-29: Holiday Break 
 
 

3: School Resumes 

5: Reading Support Meeting 

 8:30-11:30 at the HESSC in the  

 Special Ed Conference Room 

9:  NVCI Training, Refresher 

 8:00-11:00am in the PDC 

11: CASL Training, Cohort 5 at WISD 

15: Martin Luther King Day 

 No School 

16: CASL Training, Cohort 4 at WISD 

18: Curriculum Ad Staff 

 9:30-11:30am in the PDC 

 DCT Meeting 
 4:30-6:00pm in the PDC 

26: Teacher Records Day  
 No School 

31: NVCI Training, Initial 

 8:00am-3:00pm in the PDC 

2017-18 SRI WINDOW  

 WINTER:  December 4, 2017 - February 2, 2018 

  4th grade (must be done by January 5) 
  Farms & MS required 

 SPRING: March 5, 2018 - June 1, 2018 

  4th grade (must be done April 9 – April 27) 

   Farms & HS required 

READING 

SUPPORT 

MEETINGS 

2017-18 

1/5, 2/2, 3/16, 
4/13, 5/11 

8:30-11:30am 
at the HESSC 
in the Special 

Ed. Conference 
Room 

“Children want to learn  
to the degree that they are  
unable to distinguish  
learning from fun.  

They keep this attitude  
until we adults convince them  
that learning is not fun.”     

~Glenn Doman  
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 As I discussed during my curriculum revision presentations to buildings, one of the most crucial  

areas in increasing student achievement is curriculum alignment.  I recently read the article “The Benefits  

of Curriculum Alignment” by the District Administration Research Center.  The article gave a great analogy 

to the importance of alignment within curriculum and instruction.  It talked about auto mechanics performing 

alignments by lining up the direction of the wheels so the vehicle is pointed in a straight line. Curriculum 

alignment follows the same principle, with the "wheels" being curriculum, instruction, standards and assess-

ments.  The article indicated that this kind of alignment can point a school or district toward improved stu-

dent achievement.  We have always talked about the importance of consistency in Hartland.  That con-

sistency allows many benefits for our students and teachers alike. 

 According to the article, the data shows that when students receive uneven exposure to mathemat-

ics topics in the classroom, you start to see gaps surface in the written curriculum and the instruction in 

the classroom.  The worst achieving districts were tied to a lack of curriculum and instructional alignment. 

 Some of the benefits that can be attained by curriculum and instructional alignment include 

improved student performance on standardized tests.  This is a result of teachers carefully aligning 

instruction with learning goals and assessments.  Sound familiar?  The article states that implementing and 

monitoring an aligned curriculum “could result in a measurable impact 31 percentile points in student 

achievement”.  That is also true throughout all subgroups, including “socioeconomic status, gender, race 

and teacher effect”.  

 Other benefits of aligned curriculum and instruction include better communication and collaboration 

among teachers, “helping them understand how their instructional decisions contribute to students' overall 

learning”.  We have become a terrific collaborative district.  When you tie that in with an aligned curriculum 

and consistent instruction across all classrooms, is when the greatest jumps in student achievement can 

occur. 

 The article explained the importance of teacher involvement in the curriculum process, but it is 

teacher buy-in that becomes critical.  Without teacher buy-in within curriculum development and alignment, 

any kind of true instructional alignment becomes fruitless.  Teachers have to believe in what we are doing 

as a district to have true collaboration and results. Our district has tried to take a slow pace in curriculum 

revisions and instructional initiatives for this very reason.  We want to ensure that we all have a voice and 

are part of the process.  We also want to make sure what we are teaching is successful for our students and 

to create the “buy-in” and alignment necessary to take our students and district to another level. 

by Dave Minsker 

“In a traditional classroom, there are many  

opportunities to hide. 

In a more active setting dominated by 

hands-on, valuable student-driven work,  

the hiding places are gone.” 

-Suzy Rollins 



 

 

It is not new in today’s educational world to have discussions about the 

changing expectations put on teachers, students, parents, etc.  With this 

perspective, I and my continued attempt to influence active student  

engagement, read the book Teaching in the Fast Lane: How to Create  

Active Learning Experiences by Suzy Pepper Rollins (ASCD, 2017).  

Within the pages of this book, best practice themes that we have been 

working on in Hartland continued to come up.  They included: 

 Classroom Assessment for Student Learning (CASL) 

 Conferring Time 

 Engagement 

 Instructional Framework for Lesson Planning (I Do, We Do, We Do Together, You Do) 

 Learning Targets  

 Goal Setting 

 Scaffolding and Prior Knowledge 

 Higher Level Learning / Depth of Knowledge 

 Choice 

The author does a nice job addressing rigor in the classroom.  She notes that this seems to be 

the new “least favorite word” for teachers attending professional development.  At the same 

time, it is a critical concept to understand.  She shares that rigor can and should be fun and 

provide strategies for teachers to use such as sorting activities requiring students to work  

together (active participation and student-centered learning).  Sorting concepts around  

defending a position, ranking, or practice sorts to help differentiate things like fiction versus  

non-fiction, and vocabulary sorts can be simple yet require deeper thinking and understand-

ing.  The concept of choice really caught my attention in this book.  Please read the following 

and answer the question with: I agree with the statement or I do not agree. 

Teacher autonomy means that they take some ownership and control of their  
education, work, and learning.  This ownership can lead to teachers working with 

less need for external controls.  They are, rather, motivated by genuine interest from 
within themselves, what’s often referred to as intrinsic motivation.  When teachers 
are intrinsically motivated to work, fewer external forces (punishments, rewards) 

tend to be required.  Interestingly, rewards can be considered a control mechanism 
to get teachers to do work they might not want to do otherwise such as “teachers 
who take attendance every day at the beginning of the hour will be entered to win 

a Friday donut and coffee”. 

I have to believe that we would all agree with this.  Now, replace teacher with student!   

This is what the author talks about in Chapter 7.  She elaborates on the concept that choice 

motivates learners as they gain autonomous skills which help them gain competence,  

autonomy, and relatedness which impacts self-esteem. 

~Chuck 
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by Dave Minsker 

K-5 representatives from each building had their second science curriculum revision meeting continuing 
the process of learning about the new Next Generation Science Standards (NGSS) and the new Michigan 

Science Standards (MSS).  The group participated in student science experiments and dissected video clips 
of NGSS science classrooms at both the elementary and secondary levels.  We also started studying the 
progressions between grade levels and understanding how the standards scaffold from grade to grade. 

 

Grades 6-12 representatives continue to meet through the last month making curriculum revisions in 
science off of the new Next Generation Science Standards (NGSS) and the Michigan Science Standards 
(MSS).  The secondary is in their second year of work.   Our goal is to continue working on curriculum 

and assessments the remainder of this year and the 2018-19 school year, while piloting completed units 
next year.  The long term plan is to start full implementation at the start of the 2019-20 school year.  
Content area groups will be meeting through the fall to continue this work and the whole group will 

meet next on February 9th. 



by Dave Minsker 
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K-4 math representatives met on November 15th to touch base on how the first couple modules have been going.  
The team participated in activities involving culture within grade level teams and the importance of positive cultures 

and mindsets to increase student achievement.  We also reviewed the student data from the first module that 
showed good mastery of the standards.   

The meeting ended with conversation about the upcoming modules and making sure we have a common knowledge 
of what will be expected.  I will continue to visit K-4 math classrooms across the district.  I have been impressed at 

the consistency and alignment our teachers have shown so far this year.  We have great instruction happening 
across the district! 

We have recently been having discussions at Farms about what the workshop model could/should look like in math 
classrooms. While there is no cookie cutter way to do workshop model, and it's not necessarily everyday, in math it is 
something that we all need to be thinking about when we prepare for each lesson. Our jobs as educators is to meet 
every student where they are at in a given day. It's a tall task! And it's really tough! But using workshop model at the 
right times, with the right curriculum, is a perfect way to differentiate for your students. Give me a call or send me an 

email if you have questions on what this could look like in your classroom.  

Another discussion I had recently revolved around the professor and author Jo Boaler. She 
has some amazing resources available and I encourage you to check them out.  They really 

make you think differently about math instruction. She promotes number sense and  
discourse in math classrooms, and she provides an enormous amount of resources. All math 

teachers should know her name, her research, and her resources to keep informed.  

https://www.youcubed.org/  

https://www.youcubed.org/week-inspirational-math/  

https://www.youcubed.org/tasks/  

https://www.youcubed.org/resources/mathematical-mindsets/  

https://www.youcubed.org/resource/number-sense/  

by Kate Gregory 

The high school math teachers have been diligently working on their common assessments for Algebra I, Geometry 
and Algebra II.  While Algebra I and Geometry need very little updates, Algebra II is still a work in progress.  The  
Algebra II teachers are working hard to align standards and adjust assessments so that they can grade using the 

Standards-Based Grading format and ensure they are hitting all DOK levels.  

The buildings focus of the Instructional Model and incorporating opportunities for student math talk has been very 
apparent in the classrooms.  The amount of collaboration and real-world connections have increased in daily math 

lessons, and I have noticed more students engaged in the lessons. Great work everyone! 

by Ethan Hawker 

https://www.youcubed.org/
https://www.youcubed.org/week-inspirational-math/
https://www.youcubed.org/tasks/
https://www.youcubed.org/resources/mathematical-mindsets/
https://www.youcubed.org/resource/number-sense/
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by Scott Storey 

UPCOMING 
CPI TRAININGS 
Tuesday,  January 9th: 

8:00-11:00am 
Refresher 

Wednesday,  January 31st: 
8:00am-3:00pm 

Initial 

 

E.A.G.L.E.S. 

Art work done by students at Lakes Elementary 

during their Family Time.   

Thanks to Mrs. Russano for all her hard work 

and imagination blending the EAGLES concept 

into fun and practical ways for our students. 

Over the next few months we will be looking at Achievement, “A thing done successfully, 

typically by effort, courage or skill”, and how we can apply it to school, at home and in 

our community.   

Individuals who achieve at the highest level apply 5 key components. 

1. Know your vision or dream 
 “Remember dreams without goals are just dreams” 

2.  Set Goals 
 “Hourly, Daily, Weekly, Yearly” 

3. Celebrate Momentum 

 “Momentum quickly turns to habit” 

4. Surround yourself with good people or like-minded individuals 

 “Are the people you are with bringing you up or taking you down?” 

5. Be good to others along the way 

 “Each one, Teach one” 

 In the book “Learning Outside the Lines” by Jonathan Mooney 

and David Cole, they discuss developing a resilient self.  Resilience 

(Grit) is a key component to lifelong achievement.  Their recommenda-

tion is to personally define success, find a fan club, survive setbacks, 

embrace struggle, and don’t fear failure.  

 Jonathon Mooney states, “We grow up fearing the big F Word.  

When we get F’s, we don’t get the gold stars, right?  But the irony is 

that without risking failure, we will never achieve anything that is  

truly ours.”  This idea is crucial for ourselves and our students.  Not 

fearing failure, whether it is trying something new, talking to someone 

we typically don’t, trying a new strategy, or standing up for something 

that may be looked at as unpopular or cool, will help us to achieve more 

frequently and with higher results. 
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Last August, I had the opportunity to work with well-known researcher and author, Todd  
Whitaker. As a former teacher and principal, Todd knows great teaching and he knows that  
great teaching is about who we are and what we do, not about what we know. In Whitaker’s 
book, What Great Teachers Do Differently, Whitaker breaks down the qualities of effective 
teachers. Since my work last summer with Whitaker, I’ve specifically noticed the extraordinary 
teaching practices of Hartland teachers.  

As the director of special education, I often hear comments about the increasing number of  
students who exhibit significant behavioral concerns.  Whitaker’s insights on this topic are thought provoking... 

When a student misbehaves, the great teacher has one goal: 
 to prevent that behavior from happening again. 

The least effective teacher often has a different goal: revenge. 
Effective teachers are motivated to prevent misbehavior, while ineffective teachers 

are motivated after a student misbehaves to punish the student. 

Whitaker also talks about high expectations for students... 
Even the worst teachers have high expectations for students.  

They expect students to be engaged, no matter how irrelevant the material is.  
They expect students to pay attention, no matter how boring their classes are.  

They expect students to be well-behaved, no matter how the teacher treats them. 

Whitaker’s 17 Things That Matter Most 

Great teachers... 

1. Never forget that it is people, not programs, that determine the quality of a school. 
2. Establish clear expectations at the start of the year and follow them consistently as the year progresses. 
3. Manage their classrooms thoughtfully. 
4. Have high expectations for students, but have even higher expectations for themselves. Other teachers focus on rules.  

Least effective teachers focus on consequences of breaking the rules. 
5. Know that they are the variable in the classroom. They consistently strive to improve, and they focus on things they can  

control (i.e. their own performance). 
6. Focus on students first, with a broad vision that keeps everything in perspective. 
7. Create a positive atmosphere in their classrooms and schools. They treat every student with respect.  

In particular, they understand the power of praise. 
8. Know not to ever use sarcasm, not to yell at students, and not to argue with a student. 
9. Consistently filter out the negatives and share a positive attitude. 
10. Work hard to keep relationships in good terms. 
11. Have the ability to ignore trivial disturbances and the ability to respond to inappropriate behavior without escalating the  

situation. 
12. Have a plan and purpose for everything they do. If things do not work out as well as expected, they reflect on what they 
 could have done differently and adjust accordingly. 
13. Ask themselves one central question before making any decision or attempting to bring about any change: What will the best 

people think? 
14. Continually ask themselves “Who is the most comfortable and who is least comfortable?” with each decision they make.  
 They treat every student in a positive regard. 
15. Have empathy for students and clarity about how others see them. 
16. Keep standardized testing in perspective. They focus on the real issue of student learning. 
17. Care about their students. They understand that behaviors and beliefs are tied to emotion, and they understand the power of 
 emotion to jump start change. 

Author Todd Whitaker 
Summarized by Sue Pearson  
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 It isn’t about what you do, but how you do it.  Today’s debate over praise and rewards is a good example. 

Some of the best teachers use praise and rewards, but so do some of the least effective teachers. Whitaker states 

that it’s not about what you do, it’s how appropriately and effectively you do it.  

 We know that all students, regardless of age, gender, socioeconomic status, or disability, can learn and 

achieve at high levels when provided high quality instruction. Until we connect with students emotionally, we may 

never be able to connect with their minds. Whitaker states that there are two ways to improve schools: get better 

teachers and improve the teachers in the school. Teachers matter more to student achievement than any other 

factor. Every teacher has an impact ~ great teachers make a difference! 

Lakes Elementary highly capable cluster students  

participate in activities learning about how the ancient 

Greeks performed theater and used masks. 
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Michele Astalos 
Data Tech 

Stacie Motz 
Data Tech 

David Allward 
Computer Tech 

Collin Corrion 
Computer Tech 

 Glynn McHugh 
Network Administrator/ 
 Computer Tech 

Scott Usher 
Director of Technology 

Dave Larson 
Network Engineer 

Karen Wilson 
Student Services Asst. 

Renee Braden 
Help Desk 

 I wanted to remind everyone of the importance of thinking before you 
print.  Of course, printing is a necessity, at times, and the cost of doing busi-
ness.  That is completely understandable.  That being said, I think that if we all 
think before we print, we can all help print responsibly.  Before I print, I ask 
myself three questions.  If we all do this, we can help reduce our use and  
conserve resources. 

1. Is this something that I need to print? 

2. Do I really need color or will a black/white print do? 

3. Am I printing to the most cost-effective device? 

 The cost of printing to a copy machine is about ⅓ of a penny per page.  The cost of printing to 
a black/white printer is about 1 penny per page.  The cost of printing in color is about 7 cents per 
page.  If you need to print in color, by all means do so.  But think about it first, and make sure that is 
the right option for your need.   

The bubble size can be adjusted when printing  

answer sheets. There are 3 choices: small (default), 

medium, and large.  The large is not really that large, 

but much better than the default size.  

When you’re ready to print answer sheets,   

click "Advanced Options" and then choose  

the bubble size.  
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by Monique Alberts 

 

 
Hartland teachers and administrators 

attended the annual Reading Recovery  
Conference on November 16th & 17th.   

Our support staff do an incredible job 
supporting our students and being part of 

the collaborative culture around the district.  
Reading Recovery and Reading Support are 
important pieces in making sure struggling 

students are given opportunities 
to succeed. 

Thank You!  
I just wanted to take a minute and thank a couple of teachers this month who have willingly opened 

their classroom doors and held some amazing instructional rounds!   

Thank you to Melissa Frasier for allowing many teachers from across the district to come in and watch 
her reading and writing workshop.  She had about 12 teachers following her around for 2 hours of  
instruction- not an easy thing to do!  Thank you to our Reading Recovery teachers for hosting an  
afternoon with the first grade teachers to collaborate and demonstrate some Reading Recovery  

lessons.  We know how beneficial this intervention is to our district, and we appreciate the willingness 
to share best practice.  And finally, a BIG thank you to Emily Clay for hosting 2 instructional rounds 

with 7th grade Language Arts teachers and 2 high school teachers.  Emily has gone to the writing  
institute at Teacher’s College Columbia University, and from her learning has implemented so many 

amazing things in her classroom!     

Thank you also to all of the teachers who have attended the last few after school PD’s.  I have enjoyed 
creating and hosting these for you.  I hope that you are finding them helpful when guiding your ELA 

instruction.  Part 3 will be coming in January, date TBD! 
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Chart Idea  

of the Month 

Have a leveling system  

for students to self-assess 

their post-it notes when 

they write about what 

they are reading.   

(Chart taken from 
Emily Clay’s 6th grade  

classroom.) 

  

Lakes 4th grade teachers 

working on writing 

to assess and form  

small strategy groups  

to meet students’ needs.  
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Literacy Tip #999,999,999 

Guided Reading doesn’t always need to be demonstration of a strategy.   
Here is a suggested progression of how a guided reading group could go over.   

Remember our goal is always student independence, so we should be thinking how do  
I (the teacher) release support gradually to get my students there! 

 

Session 1: “Can I show you…”  
 

Session 2: “Can you try more with your partner…”  
           

Session 3: “Can you try this on your own and then teach or show a partner….”  
                                        

Food for Thought… 
STRATEGY GIVES WAY TO A SKILL  

 Readers need deliberate strategies to develop skilled performance.   
 As readers grow more and more proficient, the consciousness with which they do these actions fades as 

the skilled performance becomes automatic.   
 However, when a reader encounters a problem, that strategic set of actions resurfaces to problem-

solve.   

For example, telling a reader to envision as he reads (skill) vs. think about how the character might be 
feeling, and think about how that feeling would look on his face and body (strategy to skill).   

Students need strategies to learn a skill.  Strategies are like the “how-to”.  They are explicit.   
Learners need to see the process and hear the thinking involved in achieving a goal.  A strategy helps a  
reader to break down an enormous concept into steps.   
 


